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Abstract. The teaching of reading has played an important role in the 

second language learning process. It is an academic asset in both 

language learning. Mastery in reading tends to create a positive impact 

on the learning of other related skills such as information processing, 

vocabulary, and language structure. Comprehension skills are vital in 

learning to read in the classroom. While reading, the reader should 

understand the meaning of the text. In other words, readers must be 

able to comprehend the information presented in the text. Therefore, 

reading comprehension skills are important in the learning process as 

they involve understanding text in the form of writing, message 

communication, ideas of the content, and more. As the reader engages 

with the text, he or she must be able to interpret and respond 

appropriately. Therefore, teachers must concentrate on building 

students' reading comprehension skills. The appropriate strategies that 

teachers demonstrate while teaching reading comprehension are 

essential. The purpose of this study was to describe the teachers' 

strategies in teaching reading comprehension for the descriptive text of 

the eighth-grade students. This study employed a qualitative case 

study research design. Five teachers participated in the study. 

Observation and interviews were used as instruments to collect data. 

The results of this study showed that teachers used various strategies 

for teaching reading comprehension. These strategies include asking 

questions before reading, asking questions after reading, encouraging 

students to retell and summarize the text, and asking for the main idea 

of the text. These strategies are applied by the teachers to help students 

better understand the message of the text. 
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INTRODUCTION 

Reading is an important aspect of life for people in terms of communication, acquiring knowledge, 

and enjoyment. By reading, people can gain insight and a good understanding of various subjects. 

Through reading, they can broaden their horizons. Reading involves interpreting symbols and words 

through sounds, images, and experiences. Some people consider reading to be of prime importance 

because, in a print-rich society like ours, individuals must be skillful readers to function effectively and 

happily. Almost all subjects and school activities require understanding and transportable knowledge, 

which can be absorbed and personalized most effectively through the wise use of books and other 

instructional print materials. The fact that students should possess a high level of reading skill is 

supported by research, which states that being a reader means being smarter than non-readers, and that 

students need to read in order to gain an education (Putri & Education, 2022). 

As one of the language skills, reading significantly affects students' achievement because most 

subjects and school activities require understanding and transportable knowledge, which can be 

absorbed and personalized most effectively through the wise use of books and other instructional print 

materials. In the school environment, when students feel bored or tired of reading, they cannot 

concentrate on the teacher’s instruction, leading to a failure to comprehend the meaning of the passage 

they are reading (Par, 2020; Duke et al., 2021). 

This section explains the research questions and the objectives of the study. English has a very 

important role in Indonesia. Many people agree that it is one of the most important skills to have because 

English reading text is a required skill for many tests. Therefore, most of the students are motivated to 

learn descriptive texts to pass their national final examination or to get a good score in their entry test. 

In this study, the researcher focuses on teachers' strategies in teaching reading comprehension for 

descriptive texts. The teacher should often follow some unique teaching strategies to improve reading 

comprehension for descriptive texts, and students should try to cope with it. When the students cope 

with it, it means that they have already comprehended the meaning in the descriptive text (Duke et al., 

2021). 

The strategies will enhance teacher performance and stimulate reading comprehension for 

students in order to guide them to be more participative in acquiring English skills. The questions for 

the study are: “What are the strategies that the teacher uses in teaching reading comprehension for 

descriptive texts?” and “Are the strategies that the teacher uses in teaching reading comprehension for 

descriptive texts appropriate for the students?” This became the objectives of this study. This can be 

answered by conducting research and then interviewing both the students and the teacher, using 

questionnaires, and observing the process. This should be done by observing the process of teaching 

and the process of learning of the teacher and students in teaching reading comprehension for a 

descriptive text, in order to obtain satisfactory results and completeness of the research. 

Engaging with reading material is one of the easiest ways for men around the world to keep in 

touch and understand what is happening around them. This is because reading is a skill that is influenced 

by literacy. Someone who has literacy will have developed each of their language skills, such as 

speaking, listening, reading, and writing. The ability to comprehend reading is very important because, 

with it, teachers will be more active and creative in solving problems, expressing ideas, sharing 

information, and fostering closeness in knowledge of other subjects, rather than making a person more 
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ignorant. Reading is a skill that is considered difficult and very important for getting along with what 

someone is going through in their daily work. Based on the description above, it is important to share 

strategies on how to read and comprehend what is read for students in class, especially for students 

learning English as a foreign language. The purpose of this research includes: finding out the types of 

reading material that English teachers use, describing the strategies that English teachers employ to 

teach reading comprehension for descriptive texts, and outlining the obstacles linked to the strategies 

teachers use to teach reading comprehension for descriptive texts. 

 

MATERIALS AND METHODS 

The samples of the study were four high school English teachers randomly selected based on the 

teachers' competence in teaching descriptive texts. To gather the data, the researchers administered a set 

of questions. The teachers focused their questions on their strategies for teaching reading comprehension 

of descriptive texts. With regard to the strategies in teaching reading comprehension for descriptive 

texts, a qualitative approach was used in data analysis. The schools where the teachers were teaching 

were in rural and urban areas. All of the students who took part in this investigation had English as a 

foreign language. The students could discuss the topics, ask for detailed directions, gain knowledge 

from every source of print material, and display a strong interest in written text. They read a range of 

texts for enjoyment and to pick out specific information. 

They selected appropriate strategies that teachers needed to implement in teaching reading 

comprehension for descriptive texts to guide those taught to use the strategy actively and who could 

benefit most from the instruction. The teachers were then interviewed by the researchers for further 

information and clarification. The students' answers and scores on the reading pre-test and post-test 

given by teachers before and after using the strategies were compared to those on the teachers' issue 

sheets. The remaining sections of this paper detail findings and suggest some instructional applications 

of the study that are also highlighted. 

 

RESULTS  

The findings of the study showed that the teacher had implemented strategies in teaching reading 

comprehension for the descriptive text. Based on the script observation, there were four main points in 

the teacher’s strategies from the beginning of the teaching until the end of the teaching. The teacher 

started the activity by making an inquiry related to the previous topic that the students learned. This can 

be a strategy to connect the next material with the students’ previous cognitive ability. It is aimed at 

facilitating the students to be more motivated in joining the new topic. The teacher also gave the students 

the objective of learning this material; it aimed to capture the students’ attention, minimizing their 

inquiries. The students’ inquiries could belong to their curiosity, which sometimes can make them not 

focus on the learning activity. At the time of presenting learning materials, the teacher invited a student 

to read the paragraph in a descriptive text, and the student elaborated on it. The teacher also represented 

the descriptive text by giving pictures related to it. By these activities, it can make it easier for the 

students to understand the material. 

The teacher also used a dictionary, vocabulary cards, and synonym cards to facilitate the students' 

understanding of the meaning of learning materials related to the descriptive text. In order to check the 

students’ understanding of the learning materials, the teacher provided learning questions. Learning 
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questions were designed to integrate spatial understanding, reading, and writing skills. From each 

learning topic presented, about five to nine good-level questions were established. These were designed 

to help the teacher probe and tutor, focusing on both topic-specific learning and transferable practical 

skills. When gathering answers for all of these questions, teachers should look for evidence of their 

targets. 

The teacher mainly asked questions related to the descriptive text that had objects mostly 

described in the paragraph of learning. This question aims to detect the students’ understanding of the 

descriptive text and also encourage them to participate by giving an explanation or inference. After 

finishing studying the descriptive text, the teacher summarized all of the learning materials presented. 

This can help the students understand the main subject of the descriptive text being taught. Summarizing 

the main topic is also a form of repetition of the source of learning. Relevant information was logical 

and clearly processed, presenting important points of the teaching. Support was given to address certain 

difficult points for students, but this approach keeps the focus on educational sources. Knowing this 

strategy can help students better understand each paragraph in the descriptive text. 

This section elaborates on the teacher’s strategies in one School in city of Pematangsiantar in 

teaching reading comprehension for descriptive text. The discussion consists of the macro structure, 

superstructure, macropropositional, and macro illocutions. The macromodel consists of macro structure, 

superstructure, macropropositional, and macro illocutions. Adopting these strategies may help the 

students grasp basic information, process the next information, interpret the text, or enable the reader to 

criticize the context. Moreover, adopting the strategies may help the teacher control the learning activity 

so that it proceeds in an orderly fashion and achieves its purpose. Analyzing the strategies of the teacher 

helps the researcher identify a list of strategies. 

The discourse by the teacher during the teaching-learning activity is not just random data. In 

analyzing it, the model of the text will be used. As a teaching-learning activity progresses from one 

stage to the next, the teacher’s technique also changes. At the beginning of the stage, the teacher places 

emphasis on the students’ understanding of the vocabulary or on students’ understanding where more 

effort may be indicated. In terms of the model, the emphasis may be on the macropropositional, 

superstructure, macro level, or super level phonological and syntax, or on the micropropositional text 

model. In the next stage, the teacher’s concerns and attention specifications would be different. 

 

DISCUSSION  

The data in this study showed that the teachers who took part in the study used various strategies 

by delivering some techniques to teach reading comprehension. Learning strategies, student 

instructions, and focus on students' recreation seem to be the important aspects of those strategies, as 

indicated by a number of teachers who used those aspects often. Learning strategies involve teachers 

incorporating strategies from their students. It includes engaging students in their teaching and 

interacting with them to employ appropriate strategies for learning. Therefore, students are expected to 

be more motivated in learning and to have a better understanding of the learning objectives and the 

process of understanding something. Learning strategies in our study seem to be related to collaborative 

interpretive teaching, in which language and literacy skills are developed from the students. 

The delivery of techniques given to the students was carried out by the teachers to facilitate their 

learning in comprehending the text provided in reading class. These techniques can help teachers deliver 
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the goals or objectives that have been set by providing reinforcement or applying a democratic learning 

environment in favor of students. By using these techniques, students can process the text more easily. 

The process will be directed towards a specific purpose; it will not be directed towards another goal that 

is unclear. The process starts from the purpose and directs the process towards that purpose. This is 

congruent with the thought about shared vision in school human resources fostering. Mentoring and 

coaching can help teachers use strategies to reach goals, but leadership is needed to focus attention and 

energy on those goals. 

 

CONCLUSION AND RECOMMENDATION 

In conclusion, this case study revealed that the teacher’s strategy in teaching descriptive text can 

be seen from the analysis of the model that encompasses the explanation of the pre-reading, while-

reading, and post-reading stages. During the pre-reading stage, the teacher established the class through 

a serious introduction and pre-reading. Three strategies in the pre-reading are: (a) motivating and 

activating the students’ schemata, (b) introducing key vocabulary, and (c) making predictions. The 

second part that analyzed the strategies discovered three strategies during reading: (a) reading extensive 

written text that is shown, (b) finding clues in reading, and (c) inferring. The third part of the last 

strategies, the analysis has four strategies in the post-reading stage: (a) discussing the reading, checking 

students’ comprehension, and clarifying misconceptions, (b) extending and recycling vocabulary, (c) 

extending and recycling the comprehension process, and (d) consolidating the students’ learning of the 

descriptive text. 

Currently, we only investigated the teachers’ strategies in teaching reading comprehension, 

focusing on finding the detailed techniques only. To have a more comprehensive view, future studies 

are encouraged to investigate other techniques as indicators of models of reading comprehension. 

Furthermore, more qualitative research should be conducted because the results should be anticipated. 

Future researchers can combine qualitative research with quantitative research design to get more 

detailed insights into specific strategies frequently used by teachers and why a strategy is not effective. 

In addition, future research can be conducted to identify what rubrics are helpful to evaluate the 

teacher's comprehension lessons. In most schools, they use rubrics that cover language aspects only, 

such as pronunciation, fluency, word choice, grammar, proper nouns, and some particular language 

aspects. These rubrics have a drawback because they stretch the scope of the evaluation of reading more 

into language aspects instead of reading comprehension aspects. In fact, the process of reading activities 

in class aims to fulfill various students’ needs to comprehend the text, grasp main ideas, and build 

knowledge. Such needs, if not developed, obtained, and taken seriously by the teacher, may produce 

negative anxiety and weak readers. Therefore, it is undeniable that building an educational reading 

lesson based on comprehension aspects and considering several factors that might influence the teaching 

style is necessary. 
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